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Background 

The National Quality Council (NQC) funded a consortium led by Victoria University to design and 
implement 11 interactive sessions across each state and territory. The aim of the sessions was to 
communicate outcomes of the NQC’s current work on assessment to schools involved in the delivery of 
VET qualifications recognised under the AQF. This included schools that were either school-based RTOs 
and/or those schools who had partnership and/or auspicing arrangements with other RTOs. It was also 
expressed by the National Quality Council that participation in the workshops was to be limited to 
school-based trainers and assessors delivering VET qualifications recognised under the AQF and not pre-
vocational or similar programs. 

The relevant findings of the NQC funded projects to be communicated as part of the dissemination 
strategy included the reports and support materials available from the NQC website in relation to 
assessment, validation and moderation.   The NQC completed these projects in 2009 and 2010 and was 
interested in ensuring that the key outcomes of the projects were shared with school teachers/assessors 
delivering nationally recognized VET qualifications. 

Project Deliverables 

The major deliverables for this project were: 

 publication of a report and workshop presentations through the NQC website; 

 delivery of sessions in each state and territory, with a minimum of 11 workshops 
conducted overall;  

 a report to the Quality of Assessment Action Group on the interactive information 
sessions, any issues raised, and participant feedback on the value of the sessions. 

 

Project Team 

The assignment was undertaken by a Project Team that comprised: 

 Shelley Gillis – Victoria University 

 Chloe Dyson – Chloe Dyson & Associates 

 Andrea Bateman – Bateman & Giles Pty Ltd 

 

Project Stages  

There were four key stages to the study.  

1. Project Establishment (including consultations) 

2. Delivery of Information Sessions 

3. Data Analysis  

4. Reporting.  
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Stage 1: Project Establishment (Late December to Early February)  

There were three major components to the project establishment.  

1.1. Liaison with key organisations responsible for delivery of VET in Schools, including 
workforce development; 

1.2. Consultations with key industry and government organisations; and 

1.3. Development of delivery materials. 

1.1 Liaison with key organisations responsible for delivery of VETi S, including workforce 
development. 

This stage of the project required the Project Team to firstly identify the key organisations 
responsible for delivery of VET in Schools (e.g., state/territory training authorities, ACACA 
agencies and state/territory departments of education) to assist with identifying strategies to 
maximise the impact of the communication strategy (for example, identifying the target 
groups, preparing advertising material for distribution, arranging and workshop equipment and 
venue requirements). See Appendix 1 for details of the liaison contact person for each of the 
state/territories, as identified through various discussions with state/territory training 
authorities, education departments and/or ACACA agencies1.  

The Project Team then liaised with each of the state and territory contacts to establish a 
schedule of dates for the delivery of the interactive sessions (see Appendix 2). The sessions 
were to be delivered within the first few weeks of the academic year to ensure that the project 
timelines specified by the NQC were adhered to.   

In each case, the relevant state/territory jurisdiction was also responsible for the identification 
of participants, distribution of invitations, recording of attendance and provision of venue and 
catering.  Although it was initially assumed that the jurisdictions would arrange printing, in an 
attempt to ease the financial and human resource demands of the project on each jurisdiction, 
Victoria University printed the workshop materials and incurred all printing costs.   

1.2 Consultation with key industry and government organisations  

A series of telephone interviews was to be undertaken with major industry and government 
representatives to explore the following questions: 

 What were the major strengths of assessment in VET in School Programs? 

 What were the major issues to be addressed?  

 What message would you like the Project Team to pass onto VETiS teachers to assist them 
with designing and validating their assessments? 

The findings from the consultation were to inform the design of the information sessions.   

In consultation with the NQC Secretariat and the NQC – QAAG, the following organisations 
were identified to participate in the consultations: 

 the Australian Chamber of Commerce and Industry (ACCI), the Australian Industry Group 
(AIG), the Australian Manufacturers Workers Union (AMWU) and Service Skills Australia to 

                                                             

1
 From this point onwards, the term ‘jurisdiction’ has been used to refer to the relevant state/territory training authority and/or 

educational department and/or ACACA agency responsible for VETiS workforce development (as identified in Appendix 1). 
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gather views of industry groups that make significant use of VET in Schools programs (such 
as master builders, the restaurant catering group and plumbers association). 

 the Department of Education, Employment and Workplace Relations (DEEWR - Schools 
Vocational Pathways Branch) as well as Skills Tasmania to gather national and 
state/territory training authorities’ views of assessment related issues associated with the 
delivery of VET in School programs.  

1.3 Development of materials 

This component of the project required the development of a range of materials to support the 
interactive sessions.   

1.3.1  Session outlines and support materials 

The findings from the consultation (see Findings) in conjunction with a review of the relevant 
NQC reports and products on assessment were used to inform the design of the:  

 session outline (see Appendix 2;  

 information sheets for distributions to participants (see Appendix 3); 

 workshop activities (see Appendix 4);  

 PowerPoint slides (see Appendix 9); and  

 handouts.  
 

1.3.2 Evaluation Form 

The evaluation form was designed to serve two purposes (see Appendix 5). Firstly to gather 
background information about each participant in terms of his/her roles and the educational 
sector s/he was associated with.  Secondly, it was to gain feedback from the participants about 
the workshop in terms of five key themes, namely the relevance of the workshop, the 
perceived effectiveness of the structure/organisation of the presentation, the usefulness of the 
material canvassed in the presentation, the extent to which questions and discussion were 
encouraged, and whether the presentation addressed participants’ expectations. In addition, 
participants were encouraged to provide general comments on the information session.   
 
1.3.3 Development of a Progress report to the QAAG 

The progress report provided a summary of the consultations; an outline of the program and 
sessions (including planned workshop activities); the evaluation process; advertising strategies 
to be employed by state and territory authorities and organisations with responsibility for 
schools as well as the timetable for the delivery of each session within each jurisdiction. 

Stage 2: Delivery (February) 

The project team delivered the information sessions in each state and territory according to the 
schedule negotiated with the relevant jurisdiction (see Appendix 1) and within the timeframe specified 
by the NQC-QAAG (i.e., that all information sessions be conducted during mid February to early March 
2011).  The one exception was the workshop in Darwin, which had to be re-scheduled to take place in 
May 2011 due to Cyclone Carlos.  

An information pack was provided to the participants at the workshop, which included the following 
materials: 

 PowerPoint slides and handout activities; 

 NQC Assessor Guide: Code of Practice (extracts only); 

 NQC Implementation Guide: Validation and Moderation (extracts only); 
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 NQC Assessor Guide: Validation and Moderation (extracts only); and 

 NQC Fact Sheets on Assessment (samples only). 
 
Two hundred and seventy nine (n=279) participants attended the interactive workshop sessions, 
representing over 170 organisations. The majority of the participants were from Victoria (36%), New 
South Wales (22%) and South Australia (16%).  A full listing of organisations that attended the workshop 
has been provided in Appendix 6.  
 

Table 1: Number of participants and organisations per jurisdiction. 

Jurisdiction Workshop location No. of participants No. of Organisations 

Victoria Sunshine 23 15 

 Dandenong 44 27 

 Ballarat 24 16 
New South Wales Sydney 43 28 

 Wagga Wagga 12 5 

Australian Capital Territory Canberra 16 11 

Tasmania Hobart 18 6 

South Australia Adelaide 40 28 

Western Australia Perth metropolitan* 20 + 15 =35 22 

Northern Territory Darwin 24 11 
Total  279 175 
 
Notes:  * two workshops were held in Perth on two consecutive days, both at the same location but at different times  
  

 
 
Participants were also encouraged to bring an example of an assessment tool to the workshop that 
could form the focus of a workshop activity. Where this was not feasible, sample assessment tools 
(either provided by the Project Team or the relevant jurisdiction) were made available on the day for the 
workshop activities. The Project Team contacted each of the jurisdictions to nominate a sample of 
assessment tools that could form the focus of a workshop activity to review its features; and the Project 
Team only provided a sample if there was none available.   

At the completion of the interactive sessions, the evaluation form (see Appendix 5) was distributed to 
the participants for completion, with anonymity assured. 

Stage 3: Data Analysis (early March)  
 

During this stage of the project, the evaluation forms were analysed by undertaking the following 

activities: 

 Data entry of completed evaluation forms using the Statistical Package for Social Science (SPSS 

Version 17) 

 Quantitative Data Analysis using SPSS 

 Qualitative analysis to identify themes within the data from the evaluation forms. 

Stage 4: Reporting (mid March) 
 
During this stage of the project, a final draft report was prepared that comprised: 

 an overview of the interactive sessions; 

 an outline of the participants who attended the interactive sessions; 

 the major findings from the evaluation form (both quantitative and qualitative findings); 
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 a discussion of the key issues raised during the information sessions that may have relevance 

for the ongoing work of the NQC-QAAG; and 

 recommendations for future communication and dissemination activities. 

 

Findings

The findings from study have been presented under the following headings: 

1. Logistical considerations 

2. Issues Identified from the consultations 

3. Evaluation Forms 

4. Project Team Observations and Recommendations 

 

Logistical Considerations 

This section highlights a number of logistical challenges experienced by the Project Team which may 
provide insights for future studies of a similar nature. For example, in some states and territories it was 
difficult to identify the appropriate organisation/department to assist with organising the workshops 
(.e.g. state training authority versus qualifications authority versus educational department versus 
ACACA agency). This combined with the closure of schools over the Christmas/New Year period meant 
that within many jurisdictions, schools could not be notified about the workshops until they resumed 
operations in February, 2011.  

Concerns were also expressed by many organisations about delivering workshops within the first few 
weeks of the academic school year (in terms of the timeline for both system level organisation plus 
teacher relief at the school level).  With the exception of Queensland, all jurisdictions however agreed to 
participate in the study.  In relation to the Queensland workshops (in which two workshops were 
proposed to be delivered at the Sunshine Coast and Brisbane), due to the timing of the project as well as 
the low demand for such workshops, the Queensland Studies Authority withdrew its schools from the 
project. See Appendix 7 for a copy of the correspondence received via email by the Project Team as well 
as the NQC Secretariat.  

In consultation with the NQC Secretariat, it was agreed that the 11 workshops could still be delivered 
within the given timeframes if two additional workshops were held in Perth and Melbourne, subject to 
agreement by the relevant jurisdictions. Consultations with the WA Department of Training & 
Workforce Development led to the agreement that two workshops were to be held in Perth on two 
consecutive days at the same location (i.e., with one workshop to be held in the afternoon and the other 
in the morning). In Victoria, the Victorian Curriculum and Assessment Authority (VCAA) agreed to host 
three workshops – Ballarat (Western regional district), Sunshine (Western Metropolitan) and 
Dandenong (South Eastern Metropolitan) with Victoria University agreeing to pay for venue hire and 
catering of one of the workshops (i.e., the Sunshine Convention Centre) to ease the financial burden on 
the VCAA for hosting three workshops within its jurisdiction. 

It should also be noted that the NSW Department of Education selected Wagga Wagga as the regional 
site for the workshop in NSW as this region was considered to be have a larger number of VETiS 
programs than Albury/Wodonga (which was originally proposed by the Project Team).  

Concerns were also expressed with the interactive nature of the workshop as a number of jurisdictions 
noted that given the timing of the project, teachers would not have access to readily available 
assessment tools to bring to the workshop. As a result, the Project Team liaised with the relevant 
jurisdiction to identify samples of assessment tools that could be utilized in workshop activities. The 
following states/territories supplied their own sample assessment tools: Australian Capital Territory, 
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Victoria and New South Wales. In Victoria, the VCAA modeled their assessment tool on that supplied by 
the Project Team, whilst in NSW and ACT examples of assessment tools currently used by schools were 
selected. In all other states/territories, a sample assessment tool supplied by the Project Team was 
used2 (see Appendix 8).  
 
Finally, the workshop to be held in Darwin had to be cancelled less than 24 hours prior to 
commencement due to the closure of the airport due to bad weather conditions in Darwin (as a result of 
Cyclone Carlos).  A replacement workshop has been rescheduled for the 19th April, 2011 which was 
subsequently postponed until May 12th, 2011.  The delay has been due to the Northern Territory 
Department of Education and Training experiencing difficulties with securing a venue and re-advertising 
the workshop to potential participants.   

Issues Identified from the Consultations  

The major issues identified during the consultations with key industry and government organisations 
have been summarised in the table below.  

 

Table 2: Issues identified by key industry and government representatives. 

Organisation Main Issues Identified 

Australian 

Chamber of 

Commerce and 

Industry (ACCI) 

 To help teachers understand that assessment in VET is different from school-based assessment.   

 Although some teachers will be experienced with validating school-based assessments, this is different to 

validating assessments against industry standards 

 Provide a snap shot of the Professional Code of Practice and Implementation Guide 

 Highlight potential risks and strategies to minimise/manage the risks  

 Suggest schools have greater consultation and collaboration with Industry Skills Councils and Associations.  

Australian 

Manufacturers 

Workers Union 

(AMWU) 

 Outcomes of assessment need to be the same as those from the larger VET sector – assessments are 

against industry standards not against curriculum or academic standards. Ensure comparability of 

standards across schools, industry and VET. 

 Greater engagement of industry in validation of assessments within VET in School programs 

 Distinction between industry and employer – local employer/supervisor is not representative of industry – 

schools should consult and collaborate with trade unions, associations, employer groups, industry skills 

councils and their assessor networks, not just their local employers who may not represent the views or 

standards of the industry in general.  Need to highlight the generic nature of the industry standards and 

that the students should be assessed against a range of conditions, not just those required by the local 

work placement.   

 Need to encourage greater collaboration outside their normal circle to avoid an insular approach to 

assessment among VET in Schools teachers in which they can reinforce localised norms – should include 

others outside their normal circle to validate their assessments. There is an awareness of resource 

implications but may be able to link into assessor networks being coordinated by the ISCs.  

 

 

                                                             

2
 Note that the assessment tool supplied by the research team was originally developed as part of funding received by the 

Australian Student Traineeship Foundation (1999) to conduct research and develop a series of support materials for assessment 
within VET in School programs (including assessment tools, guidelines for teachers and workplace supervisors) undertaken by the 
Assessment Research Centre at the University of Melbourne (led by Shelley Gillis, Patrick Griffin and Jack Keating). This was 
adapted and terminology checked to align with current definitions. The tool was selected by the Project Team as it had some, but 
not all of the ideal characteristics specified within the NQC (2009) Guide for Developing Assessment Tools and would therefore 
create an opportunity for discussion (see Appendix 4, Activity 2). 



 

Final Report – VET in Schools – strengthening delivery and assessment outcomes 10 

Organisation Main Issues Identified 

Australian 

Industry Group 

(AIG) 

 Considered that the NQC publications on assessment, validation and moderation were consistent with 

revised, more streamlined framework for Training Packages, and in particular, future directions to strengthen 

the assessment requirements section of the unit(s) of competency. For example, the Assessment 

Requirement section of Unit(s) of competency will be useful information for assessors to use to unpack the 

unit(s) of competency when undertaking a competency mapping exercise (to establish content validity)  

 Supportive of the research team capitalising on the opportunity to disseminate the changes to training 

packages as part of its workshop activities on assessment validation using the slides and notes to be prepared 

by the NQC secretariat (subject to AIG’s final approval of the slides relating to Training Packages)  

 Schools need to be mindful to look outside the classroom, even if they cannot enter the workplace, to try 

their best to replicate the conditions and context of the workplace as much as possible.  

 

DEEWR 

(Schools 

Vocational 

Pathways 

Branch) 

 

 Anecdotal evidence suggests that employers consider VETiS qualifications to not have the same parity of 

esteem as those delivered elsewhere  – hence there is a lack of confidence in the school-based assessments 

 At the national level, greater consultation and liaison is required between ACARA and Industry Skills Council 

when developing VET-based curriculum to ensure industry standards are met. 

 Schools do not have the resources or the capacity to directly consult with industry associations – this should 

be the responsibility of the state/territory jurisdictions and/or ACARA. 

 

State Training 

Authority 

 General perception among state/territory training authorities that assessments conducted within VETiS 
programs are not necessarily satisfying the standards specified within the units of competency (e.g. in terms 
of access to resources, equipment and facilities that meet industry standards). 

 Encourage schools to partner with other organisations (e.g. business enterprises and/or other RTOs (e.g. 
TAFEs) to help ensure  

 appropriate access to staff 

 comparability of standards; and the  

 conditions for assessment are satisfied (e.g. in terms of access to equipment and facilities) and staff .  

 VETiS should not be seen as mechanism to simply engage at risk students of dropping out, otherwise 
standards may fall.   

 Whilst there is a need to have programs that engage students through vocational educational type programs 
(eg career awareness or employment preparation programs) such programs should be clearly labeled as 
engaging/preparatory type programs (i.e., not VETiS). Furthermore, they should not lead to nationally 
recognized VET qualifications.  

Industry Skills 

Council 

 Recommended that the major findings from a recently completed study titled VET in Schools Project 
undertaken by Service Skills SA be highlighted to schools as part of the workshops including: 

 Industry concerns with the different VETiS structures currently being delivered across the nation (eg 
exploration versus education versus employment focus) 

 Need for greater focus on employment (i.e. Work ready) as opposed to career guidance or 
employability type skills only.  If going to have the latter type programs, need to clearly communicate 
to key stakeholders that the purpose of such programs are preparatory only, and that such programs 
should not lead to the issuing of national VET qualifications – otherwise standards will be 
compromised. 

 Industry consultations also revealed concerned with schools delivering Certificate III qualifications 
which do not have parity of esteem to apprenticeship type programs and therefore should not receive 
the same AQF level qualification. 

 Learning resource materials (to support the findings from the study) are currently under development 
and will be available in the next few months. 

 

A snapshot of the concerns raised as part of the consultation phase of this study was disseminated to 
the participants as part of the introductory session of the workshop (see Appendix 9 PowerPoint slides). 

 

Evaluation Forms 
 

An evaluation form was provided to all participants in the interactive sessions (see Appendix 5).  Of the 
279 participants who attended the workshop, 230 completed and returned the evaluation form (i.e., 
82% response rate).   
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Table 3: Number of completed evaluation forms per workshop 

Workshop Location No. of Participants No. of 
completed 

forms 

Percentage completed 

Dandenong 44 31 70% 
Sunshine 23 21 91% 
Ballarat 24 17 71% 
Adelaide 40 30 75% 
Wagga Wagga 12 11 92% 
Sydney 43 38 88% 
Canberra 16 14 88% 
Hobart 18 16 89% 
Perth  35 34 97% 
Darwin 24 18 75% 

Total 279 230 83% 

 
 
The data from the evaluation forms has been summarized separately according to background 
characteristics and participant feedback. 

Background Characteristics 

The majority of participants who completed the evaluation form indicated that they were a VETiS 
teacher (52%), followed by a regional VETiS coordinator (18%).  There was also a small number of 
participants who were school-based AQTF compliance officers (5%), government department 
representatives (7%) and auspiced RTO liaison officers (4%).  Twelve percent (13%) of the participants 
indicated that they had some other role not listed above. Of this group, most indicated that their role 
was within a TAFE institution (e.g. TAFE Coordinator, TAFE Manager, TAFE teacher).  
 
The participants were also requested to indicate the sector which they were most associated with. The 
findings have been displayed in Figure 1. 

 

Figure 1: Sector Representation by participants. 
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It can be seen in Figure 1 that the majority of the participants represented government schools (56%), 
followed by Catholic Education Schools (20%) and a small proportion from the Independent schools 
(9%).  Nine percent indicated that they were outside the school sector, with the majority representing 
the VET sector.  

Figure 2 displays a breakdown of the relationship between participants’ roles and the educational sector 
s/he represents.  It can be seen that the majority of VETiS teachers were from government schools, 
whereas the catholic education sector tended to be represented equally by those who were VETiS 
teachers as well as regional coordinators/consultants.   

 

Figure 2: Participant’s role as a function of sector 

 

Participant Feedback 

The feedback from the 10 workshops was overall very positive.  As illustrated in Table 4, participants 
viewed the interactive workshops as relevant, with 95% of respondents either ‘agreeing’ or ‘strongly 
agreeing’ that the workshop was relevant to their need and 89% either ‘agreeing’ or ‘strongly agreeing’ 
that the workshop met their expectations.  It should also be noted that 98% of the respondents either 
‘agreed’ or ‘strongly agreed’ that the NQC documents available on the website were useful resource 
materials. 

The feedback received from the participants also indicated that the workshop:  
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 Was well organised (96%); 

 Resulted in new skills and/or knowledge (91%) being learnt and that they would recommend 
their colleagues to attend similar sessions (91%); 

 Provided useful information and materials which they were likely to implement in their 
organisation (95%); and 

 Offered opportunities for questions and discussion (98%). 

 

Table 4: Participant Feedback (n=230) 

 

Evaluative criteria 

 

% of participants 
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1. The Information Session was relevant to my needs  1% 4% 61% 34% 

2. The NQC documents available on the web are useful resource materials.  1% 1% 70% 28% 

3. I would recommend attending similar sessions to my colleagues  2% 7% 61% 30% 

4. The presentation was well organised  0% 4% 55% 41% 

5. I had an opportunity to raise issues and questions  0% 2% 54% 44% 

6. I learnt new skills and knowledge 0% 9% 64% 27% 

7. I plan to implement aspects of the workshop when required. 1% 4% 59% 36% 

8. This session met my expectations. 2% 9% 62% 27% 

 

Of the 230 completed evaluation forms, 47% supplied qualitative feedback about the workshop.  
Consistent with the quantitative results presented in Table 4 , the qualitative feedback was very 
positive. Typical examples of the positive feedback received have been presented below.   

 

“Should be a compulsory PD for all schools based teachers of VET and (auspicing) 
RTOs.”  

Government Department/representative 
Government schools, Ballarat 

 
  
“Excellent presentation – concepts made particularly clear with relevant examples.”  

VETiS Teacher  

Government schools, Canberra 
 

“Very useful and well presented.” 

TAFE Manager,  
TAFE, Wagga Wagga 

 
 

“Very informative session, look forward to further session and changes to the 
system.”  

VETiS teacher,  
Private RTO, Dandenong 

 
 

“I expected this to be boring and not necessarily useful – boy was I wrong!” 

VETiS Liaison Officer,  
Auspicing RTO, Sunshine 
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“Thank you so much for this fast paced, high level and engaging presentation. I did 
NOT know everything prior to attending this (and still don’t) and found this 
challenging but I am grateful for the challenge. Thanks for the handouts. I will go 
back and work on my mapping documents.   

VETiS Liaison Officer,  
Auspicing RTO, Sunshine 

 

“It is important to keep current with issues in VET. Management of VET delivery 
quality within schools is an ongoing responsibility of VET Teachers and VET 
coordinators. Attendance at this workshop will assist to keep this ‘quality of 
delivery’ high on the agenda.”  

VETiS Teacher  

Government schools, Sydney 

 

Some participants however would have preferred to have access to more examples of quality- assured 
assessment tools. For example, some argued…… 

“More examples of assessment tasks would be useful.”  
VETiS Teacher  

Independent Schools, Sydney 
 

“Well done! Are there good examples of assessment tools?” 

Regional VETiS Coordinator/Consultant 
Catholic Education, Sydney 

 

The most frequently raised concern was in relation to the length of the workshops which for many 
participants, was too short. For example, it was reported… 

“Worthwhile, but much more time needs to be allocated, in blocks, to develop assessment 
tools. Schools need to address this.”  

VETiS Teacher  

Catholic Education, Ballarat 

 

“Sessions too short for quality of information – insufficient time for reinforcement.”  
VETiS Teacher  

Catholic Education, Ballarat 

 

“Excellent presentation, well structured and delivered. Information excellent 
but perhaps too much content to take on in one session.” 

Government Department/representative 
Catholic Education, Canberra 

 

 

“Could have been a full day to explore in groups/share some practical tasks.” 
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VETiS Teacher 
Government School, Hobart 

 

Similarly, a small number of individuals also felt overwhelmed with the amount and type of information 
presented. For example, it was reported… 

“Overwhelming amount and type of information. Head struggling to take it in but 
will improve quality. Glossary would be useful to glance at while presenting - 
acronyms and definitions of terms.”  

VETiS Teacher  

Catholic Education, Canberra 
 

“Thank you for today. This is a good and timely provision of training and validation 
of what needs to be improved. We should remember that schools are ‘entry level’ 
training providers. There is an element of overwhelming information in these 
materials (in the school context).” 

Regional VETiS Coordinator/consultant  
Catholic Education, Canberra 

 “As a novice this was daunting – but useful.” 

VETiS Teacher  
Government Schools, Perth 

 

Some individuals also raised concerns with the workshops being held at the beginning of the academic 
year.  For example, it was argued…. 

“This was a fantastic PD opportunity. I just wish the timing was 
different so that more teachers could attend……I really appreciate the 
presenter’s depth of knowledge of education and training and made 
explicit links to good practice.”  

Regional VETiS Coordinator/Consultant 
Combination of educational sectors, Canberra 

 

“Unfortunately I would like for more of my teachers in the independent sector - who are 
actually delivering VET in schools on school campuses to receive this information.  Timing 
was not conducive for more to be able to attend.  There is a need in our Trade Training 
Centres to have a similar practical session to connect with this. Note: Less than 15% of 
programs in VET in Schools programs in Independent Sector in SA are actually delivered by 
teacher in a School environment. The remaining 85% are offered or purchased from 
public/private RTO where students go off school campus. AISSA is a strong supporter of 
meaningful work placement and encourages 20+ days in industry.” 

VET and Career Advisor. 
 Independent Schools, Adelaide 

 

A small number of participants also suggested that the workshops could have been improved if the RTOs 
that are in partnership and/or have auspicing arrangements with the schools were also invited to attend 
the workshops. 
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“RTOs and VET teachers delivering in schools under auspice arrangements should be 
strongly encouraged to attend/find more information on this topic (e.g., web resources).”   

Government Department/Representative 
Government Schools, Ballarat 

“Good for all teachers delivering VET to be involved. As approx 87% schools (DOE) are in 
an auspicing arrangement for delivery of qualifications, it is the RTO's they are 
partnering in that need to look at the standards being signed off. In most instances 
Assessment tools are being provided by the RTO.  If this is not meeting standards then 
TAC needs to address this with the RTO not the school. This standard outcome in this 
situation reflects the standard of the RTO.  

Government Department/Representative 
Government Schools, Perth 

 

A number of participants also requested that the NQC documents available on the web be provided in 
word format to allow for customization of templates etc.  

“Word format for templates would be useful to customize the templates.”  

Regional VETiS Coordinator 
Catholic Education, Canberra 

 

Finally, some of the participants were also concerned with some of the findings raised in the 
consultation as well as those reported elsewhere (e.g. Service Skills South Australia Report). One 
participant went so far to argue….. 

“NQC researchers need to ‘validate’ their findings against the ‘real’ world. Criticisms 
of VETiS are unfounded. NQC report has capacity to do much damage to the 
progress achieved to date in VETiS. Researchers need to ‘keep it real’ – i.e., 
translate research into the practice in the delivering sites (RTOs-schools).”  

Regional VETiS Coordinator 
Government Schools, Wagga Wagga 

Similarly, another participant argued….. 

“The session was presented as a workshop with PD for VET practitioners, however 
some of the promotional information illustrated that the session would be more of 
a strategic consultation with VET practitioners in schools. In this way, it appears 
that the ‘consultations’ referred to in the powerpoint form a particular view/picture 
that excludes VET in schools practitioners and that their consultations’ views were 
the basis for determining this ‘PD for VET practitioners’.”    

SACE Officer 
Combination of educational Sectors, Adelaide 
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Project Team Observations and Recommendations 
 
There were three major findings observed by the presenters during the workshop: 

 The strong demand for future follow-up workshops 

 The need for guidance materials to be developed to assist schools with ‘managing up’ their 
partnership and/or auspicing arrangements with RTOs in the delivery of VETiS programs. 

 The need for future research and development to examine the quality of assessment in VETiS 
programs and to showcase best practice examples. 

There was a high degree of interest and participation in the information sessions across the jurisdictions.  
In some workshops, the presenters were directly approached to run similar workshops within the 
relevant jurisdiction in the near future (e.g., the Victorian Independent Schools Association, the ACT 
Department of Education and Training).   The feedback from the evaluation forms and those received 
verbally throughout the sessions strongly suggests that there was a demand for follow up workshops.   

It was also noted by the presenters that a number of VETiS teachers, who had partnering arrangements 
with an RTO, had concerns with the amount of guidance and support they were receiving in terms of the 
design and use of assessment tools (e.g. some participants were confused as to whether the RTO should 
be providing them with assessment tools or whether they should be designing their own).  AQTF 3.3 
relates to the RTO ensuring that partnering/auspiced agreements must be effectively managed by the 
RTO. In a number of the workshops, the presenters spent considerable time with the participants 
discussing the type of questions that a school could ask the RTOs with a view to finding out what they 
should be doing (e.g. Perth, Ballarat, Sunshine and Dandenong workshops). Some participants were 
unsure if there was a formal agreement in place.  It was therefore apparent that schools offering VETiS 
programs need to learn how to manage upwards, in relation to working with RTOs.  This process could 
be facilitated if future workshops of this kind included participants from partnering/auspicing RTOs.  

 

Recommendation 1:  Future dissemination and/or professional development 
workshops targeting VETiS programs should include schools as well as 
partnering and/or auspicing RTOs.  

 

Recommendation 2:  Schools delivering VETiS as part of a partnering and/or 
auspicing arrangement with RTOs should be provided with professional 
development opportunities and resource materials to assist with ‘managing 
up’ the process. 

 

A number of participants in the workshops extended the discussions beyond the designated session 
time to discuss assessment tools and assessment tool development in more detail (e.g., Ballarat, 
Sunshine, Hobart, Sydney, Perth). Furthermore, many participants expressed the need for further 
workshops and support materials related specifically to assessment.  
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Recommendation 3:  Further assistance should be provided to VETiS 
teachers to design and validate assessment tools including: assessment tool 
development workshops, sample assessment tool templates and examples of 
best practice assessment tools.  

 

A number of participants at the workshop questioned the accuracy and currency of some of the findings 
that stemmed from the consultation conducted in this study as well as those reported elsewhere.  For 
example, discussions with a jurisdiction during the delivery of the workshops revealed that in the last 
few years there has been deliberate move away from embedded curriculum models for delivery of VETiS 
programs, with only a handful remaining within the system.  In all other instances, assessments are 
made directly against the units of competency.  However, as there does not appear to have been any 
recent studies of the current state of play of assessment processes and practices within VETiS programs 
conducted at the national level, this information may not be readily available to all key stakeholders. 

Furthermore, although it was acknowledged by the participants that the perceptions expressed during 
the consultations were important to be recognised by VETiS teachers and coordinators etc, many felt as 
though there was a need to also highlight good assessment practices that were occurring within the 
sector.  As such, it was suggested that further research and development activities also be undertaken 
to highlight and showcase best practice examples of assessment practices that have strong industry 
engagement and successful partnership arrangements.  

 

Recommendation 4: Further research and development activities should be 
undertaken with ACACA agencies to examine the current state of play of 
assessment within VETiS programs; and in consultation with ACARA, 
determine future national directions. 
 

 

Recommendation 5: Further research and development activities should be 
undertaken to identify and showcase a range of best practice assessment 
models which have strong industry engagement and successful partnership 
arrangements being applied across a range of settings (including VETiS as 
well as mainstream VET). These best practice models should be disseminated 
and promoted to VETiS stakeholders, schools and VET practitioners. 

 

Finally, one of the major reasons for the success of this project was the high level of support provided to 
the Project Team by the various state and territory jurisdictions during both the project establishment 
stage and the delivery of the workshops (refer to Appendix 1).  The Project Team would like to formally 
thank each of these organisations for distributing the invitations, registering participants, arranging and 
incurring the costs for venue hire and catering, as well as providing assistance at the workshops with 
contextualizing the information presented and handling any jurisdiction specific queries and/or concerns 
raised by participants.   
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Appendices 

APPENDIX 1: CONTACT LIAISON DETAILS 

 

State Organisation(s) Contact Person(s) 

VIC Victorian Curriculum and Assessment Authority Daryl Sutton 

Jennifer Fleischer 

 

SA Department of Education & Children Services, Industry 

Skills Program 

DFEEST, Quality and Tertiary Education Directorate 

 

Malcolm Hughes (DECS) 

Margaret Thornton (DFEEST) 

ACT ACT Department of Education and Training , Training and 

Tertiary Education Directorate 

Tim McNevin 

Maureen Lawn 

 

TAS Rosny College, Hobart Robin Fox (Principal) 

Graeme Young (General Manager of the TAS Academy) 

 

NSW Department of Education and Training, Vocational 

Education in Schools Directorate 

Glen Bennett (Sydney) 

Maggie Rodely (Sydney) 

Joan Lyons (Wagga Wagga) 

 

QLD Queensland Studies Authority (QSA), VET Branch Ian Fyfe, Assistant Director 

 

WA Department of Training & Workforce Development, WA Brenda Micale 

Louise Morrison 

Joanne Morris 

 

NT Department of Education and Training, Participation and 

Pathways 

Tony Considine 

Heather Hamilton 

Wendy Friend 
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APPENDIX 2: SESSION SCHEDULE AND OUTLINE  

The Schedule 

State location Venue Time Presenter Date 

VIC Grampians Region, Red Lion, Sovereign Park Motor Inn, 223 Main 9.30am to 12.30pm Andrea Bateman 17th Feb 
Ballarat Road Ballarat 

VIC Western Metropolitan Sunshine Convention Centre VU Campus, 12.30 to 3.30pm Shelley Gillis 21st Feb 
Region Sunshine 

VIC Southern Metropolitan The Dandenong Club,  Cnr Stud Road and 12.30 to 3.30pm Shelley Gillis 24th Feb 
Region Heatherton Road 
 

ACT Canberra Centre for Teaching and Learning, 51 10am to 1pm Shelley Gillis 18th Feb 
Fremantle Street, Multi Purpose Room, 
Stirling ACT 

SA Adelaide The Mecure Grosvenor Hotel Adelaide, 125 1 to 4pm Chloe Dyson 16th Feb 
North Terrace, Adelaide 
 

th
NT Darwin Charles Darwin University, Ellengowan Drive, 9.30am to 12.30pm Chloe Dyson 12  May 

Room Yellow 1.1.33  

th
WA Perth The Boulevard Centre 1 to 4pm Chloe Dyson 28  Feb 

99 The Boulevard (lower level of Cambridge 
Library) 
Floreat 

WA Perth The Boulevard Centre 9am to 12pm Chloe Dyson 1st March 
99 The Boulevard (lower level of Cambridge 
Library) 
Floreat 

th
Tas Hobart Rosny College, Hobart 9.30am to 12.30pm Andrea Bateman 4  March 

NSW Sydney The Sebel, Surry Hills  10am to 1pm Andrea Bateman 18th Feb 
28 Albion Street  
Surry Hills 2010 
 

NSW Wagga Wagga Riverina Institute, Wagga Campus, Cnr 12.30 to 3.30pm Shelley Gillis 28th Feb 
Coleman and Macleay Streets, Block A, level 2 
Conference Room 
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The Session Outline 

 

Session Number Topics Activities 
Session 1 Setting the Scene  
(10 minutes)  Highlights from the consultations as well 

as the findings from the Service Skills SA 
report on VET in Schools 

 Overview of the aims of the workshop 
and program 

Session 2 Introduction to assessment: In small groups, identify potential sources of error: 
(30 minutes)  Purpose (summative versus formative)  Within the candidate 

 Evidence gathering procedures 
 Within the assessment environment 

 Interpreting evidence within a 
competency based assessment  Assessment procedures (in general) 
framework (i.e.,  criterion referencing) 

 Role of judgement  Format of tasks 

 Potential sources of error   

Session 3 Developing Assessment Tools In small groups, review an assessment tool (either 
(60 minutes)  Essential and ideal characteristics one provided by the participants, the jurisdiction or 

 Competency mapping the research team) using the self assessment 

 Decision making rules checklist from the NQC (2010) Implementation Guide 

 Reasonable adjustments (template A.1, p45). 

 Validity and Reliability Evidence  Identify any gaps in the tool 

 Discuss the pros and cons of including 
such additional information within the 
tool 

Tea Break (20 minutes) 

Session 4 Assessment Quality Management In small groups, discuss the strategies that your 
(45 minutes)  Ensuring comparability of standards school implements to: 

across schools, VET and industry  Assure quality assessment within its VET 

 Determining and managing risk in Schools Program. 

 Quality Assurance Vs Quality Control Vs  Engage industry in the assessment 

Quality Review process 

 Validation Vs Moderation 

 Engaging Industry  
 

Session 5 Streamlining Training Packages  
(10 minutes)  NQC slides and notes approved by the 

AIG 
 

Plenary Session Questions and Answers from the participants  
(5 minutes) 
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APPENDIX 3: INVITATION TEMPLATE 

 

The National Quality Council has recently completed a series of studies on quality assessment in the VET sector 
focusing on: 

Developing Assessment Tools 

Conducting Quality Assessment 

Validation and Moderation 
 

You are invited to attend an information session to discuss the findings of the NQC’s studies and their implications 
for VET in School providers.  

 

Date Location Venue Time 

<<Please insert>> <<Please 

insert>> 

<<Please insert>> <<Please insert>> 

 
Note: Tea and Coffee will be provided 

 

The NQC projects have been designed to improve national consistency in assessment outcomes through the 
development of a national approach to validation/moderation in the VET sector. Outputs included A Code of 
Practice for engagement in validation and moderation activity and agreed good practice characteristics of, and 
common principles that apply to a range of assessment tools - portfolios, assignments, third part reports, 
demonstrations and simulations that may be applied in the moderation of assessment decisions in any industry.  
   
NQC publications which will be referred to at the workshops can be found at 
http:///www.nqc.tvetaustralia.com.au/nqc_publications 

WHO SHOULD ATTEND? 

An invitation is extended to all VET teachers in secondary schools (i.e., government, catholic and independent 
schools) and those responsible for their workforce development and AQTF compliance.  

WHAT WILL BE DISCUSSED? 

The three hour interactive workshop will provide an overview of recent national research findings and support 
materials that have been published by the National Quality Council to improve the quality of assessment processes 
and outcomes in the VET sector.   The topics to be discussed at the workshop include: 

 Designing assessment tools (including establishing content validity and enhancing consistency of 
judgements) 

 Assessment Quality Management (eg validation versus moderation) 

 Enhancing industry engagement in assessment related activities 
 Identifying and managing risk associated with the assessment 

 

Participants will have the opportunity to work directly with the research team, network with trainers in their region 
and contribute to the national research by participating in the activities.   

WHAT DO I NEED TO BRING? 

An information pack will be provided at the workshop which will include the following materials: 

 Powerpoint slides and handout activities 

 NQC Implementation Guide: Validation and Moderation (extracts only) 

http://www.nqc.tvetaustralia.com.au/nqc_publications
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 NQC Assessor Guide: Validation and Moderation (extracts only) 

 NQC Fact Sheets on Assessment (samples only) 
 

Participants are encouraged to bring an example of an assessment tool to the workshop that could form the focus 
of a workshop activity. Please note however that if this is not possible, sample assessment tools will be made 
available on the day for the workshop activities. 

WHO ARE THE PRESENTERS? <<only include relevant presenter for each workshop>> 

Associate Professor Shelley Gillis, Deputy Director, Work-based Education Research Centre, Victoria University 

Shelley Gillis is a leading researcher in vocational assessment who advises national and international agencies on 
competency based assessment processes and systems.  She is the principal author of a number of recently 
published NQC documents including the Code of Professional Practice for Validation and Moderation; Guide for 
Developing Assessment Tools; Implementation Guide: Validation and Moderation; as well as the Assessor Guide: 
Validation and Moderation. In 2010, she also led a research team to empirically validate the Australian 
Qualifications Framework using item response theory for the AQF Council; and she also recently completed a World 
Bank project to establish and empirically validate professional standards for Educators in Vietnam.  She has also 
completed a number of national projects on graded assessment using a standard referenced framework for 
assessment and reporting.  Prior to joining Victoria University, Shelley was a research fellow at the Assessment 
Research Centre at the University of Melbourne.  

Andrea Bateman, Director, Bateman & Giles Pty Ltd 

Andrea Bateman is one of Australia’s VET leaders in the field of assessment, specialising in providing educational 
organisations with advice on complex assessment and auditing issues. She has provided clear frameworks for both 
policy makers and practitioners and is an experienced auditor including AQTF and CRICOS. She actively researches 
new and challenging aspects of VET including competency based assessment, RPL, graded assessment and 
professional judgement.  

 Andrea assisted Shelley Gillis in the development of the NQC documents including the Code of Professional Practice 
for Validation and Moderation; Guide for Developing Assessment Tools; Implementation Guide: Validation and 
Moderation; as well as the Assessor Guide: Validation and Moderation. Recently, she led a team in the development 
of the supplementary documents for the AQTF 2010.  

Chloe Dyson, Director, Chloe Dyson and Associates Pty Ltd. 

Chloe Dyson has worked in the Australian VET sector for twenty-five years. She has held management positions in 
TAFE and has conducted national projects relating to competency based assessment and quality system auditing. 
She developed a range of resources for the National Quality Council, together with Andrea Bateman. These 
resources are used in all Australian States and Territories to guide training providers and auditors in working with 
the Australian Quality Training Framework (AQTF). She is an experienced auditor, working against a range of 
standards relating to the provision of training and assessment.  Chloe has conducted audits in the Vocational 
Education and Training Sector for over ten years. She has taken the lead auditor role on re-registration audits for 
Queensland TAFE Institutes and Victorian TAFE Institutes; for strategic industry audits; and for audits with 
Registered Training Organisations (RTOs) including enterprise based RTOs, community education RTOs, secondary 
schools and private RTOs.  Chloe also regularly conducts professional development programs for the VET sector, 
specialising in RPL, assessment and validation and moderation. 

HOW DO I REGISTER? 

Schools are asked to register attendees by Friday 11 February. Please ensure that all persons attending are 
registered as places are limited to support the workshop activities.  

Registration is available online. <<insert web link if possible>> 
Registrations close on Friday 11 February, 2011  
Enquiries regarding the workshop can be made to .<<insert details here>> 
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APPENDIX 4: WORKSHOP ACTIVITIES  

 

ACTIVITY 1: SOURCES OF ERROR 

In groups, for each source of error, brainstorm as many potential factors that may impact on candidate 
performance. 

 

Source Potential factors that may impact on candidate performance 
. 

Within the student 
(irrespective of 
method) 
 
 
 

Eg. fatigue, stress etc 

Within the assessment 
context 
 
 
 

Eg. Lack of proper equipment 
 

Task specifications 
(irrespective of the 
methods) 
 
 
 
 
 

Eg. directions missing or vague 

Format of the task 
 

Multiple choice 
 
 
 
 

Eg. clues to the answer in the item or in another item within the test 

Essay 
 
 
 
 
 

Eg. no marking criteria 

Observation task 
 
 
 

Eg. insufficient time or patience to observe carefully 
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ACTIVITY 2: SELF ASSESSMENT 

 

The following self-assessment is useful for the assessor when reviewing the administration, scoring, 
recording and reporting components of an assessment tool.  

Check to see that the tool has the following information documented to enable another assessor to 
implement the tool in a consistent manner.  

 

Major component Type of information 

The Context  The purpose of assessment (e.g., formative, summative) 

 Target group (including a description of any background 
characteristics that may impact on performance) 

 Unit(s) of Competency 

 Selected methods 

 Intended uses of the outcomes 

 

Competency Mapping  Mapping of key components of task to Unit(s) of Competency (see 
Template A.2) 

 

 

Information to candidate  The nature of the task to be performed (how). This component 
outlines the information to be provided to the candidate which 
may include: 

 Standard instructions on what the assessor has to say or do 
to get the candidate to perform the task in a consistent 
manner (e.g., a listing of questions to be asked by the 
assessor).  

 Required materials and equipment. 

 Any reasonable adjustments allowed to the standard 
procedures 

 Level of assistance permitted (if any) 

 Ordering of the task(s) 

 

Evidence from candidate  Describe the response format – i.e., how will the candidate 
respond to the task (e.g., oral response, written response, 
creating a product and/or performance demonstration)  

 

 

Decision making rules  Instructions for making Competent/Not Yet Competent decisions 
(i.e., the evidence criteria) 

 Scoring rules if grades and/or marks are to be reported (if 
applicable) 

 Decision making rules for handling multiple sources of evidence 
across different methods and/or tasks 

 Decision making rules for determining authenticity, currency and 
sufficiency of evidence. 

Range and conditions  Location (where) 

 Time restrictions (when) 

 Any specific assessor qualifications and/or training required to 
administer the tool.  

Materials/resources required  Resources required by candidate 

 Resources required by the assessor to administer the tool 
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Major component Type of information 

Assessor intervention  Type and amount of intervention and/or support permitted 

 

Reasonable adjustments   Justification that the alternative procedures for collecting 
candidate evidence does not impact on the standard expected by 
the workplace, as expressed by the relevant Unit(s) of 
Competency. 

 

Evidence of validity  The assessment tasks are based on or reflect work-based contexts 
and situations (i.e., face validity) 

 The tool, as a whole, represents the full-range of skills and 
knowledge specified within the Unit(s) of Competency (i.e., 
content validity) 

 The tool has been designed to assess a variety of evidence over 
time and contexts (i.e., predictive validity) 

 The boundaries and limitations of the tool in accordance with the 
purpose and context for the assessment (i.e., consequential 
validity) 

 The tool has been designed to minimise the influence of 
extraneous factors (i.e., factors that are not related to the unit of 
competency) on candidate performance (i.e., construct validity) 

 The tool has been designed to adhere to the literacy and 
numeracy requirements of the Unit(s) of Competency (i.e., 
construct validity) 

 

Evidence of reliability  There is clear documentation of the required training, experience 
and/or qualifications of assessors to administer the tool (i.e., 
inter-rater reliability) 

 The tool provides model responses and/or examples of 
performance at varying levels (e.g., competent/not yet 
competent) to guide assessors in their decision making (i.e., inter 
and intra-rater reliability) 

 There is clear instructions on how to synthesis multiple sources of 
evidence to make overall judgement of performance (i.e., inter-
rater reliability) 

 If marks or grades are to be reported, there are clear procedures 
for scoring performance (e.g., marking guidelines, scoring rules 
and/or grading criteria) (i.e., inter-rater reliability) 

 

Recording Requirements  The type of information to be recorded 

 How it is to be recorded and stored, including duration 

 

Reporting requirements  What will be reported and to whom? 

 What are the stakes and consequences of the assessment 
outcomes?  

Supplementary information  Any other information that will assist the assessor in 
administering and judging the performance of the candidate 

 

Identify any gaps in the tool? 

____________________________________________________________________________________________

____________________________________________________________________________________________ 

Discuss the pros and cons of including such additional information within the tool? 

____________________________________________________________________________________________

____________________________________________________________________________________________ 
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ACTIVITY 3: ASSESSMENT QUALITY MANAGEMENT 

 
What strategies does your school implement to ensure quality assessments within its VETiS programs? 

 

Approach Strategies Implemented 
 

Quality Assurance  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Control  
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Review  
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ACTIVITY 4: CONSULTING WITH INDUSTRY 

 

In your groups discuss what input employers (you might wish to specify a vocational area) could provide 
to develop valid assessment tools and processes.  

For the following scenarios, note down 2/3 questions you could ask employers and how the responses 
will inform the development or review of assessment tools and/or processes. 

*********************************************************************** 

Scenario 1 

You are consulting with employers who have agreed to take students on work placement: 

 

Questions: 

 

 

Impact on assessment tools and/or processes: 

 

 

*********************************************************************** 

Scenario 2 

You are introducing a new VET qualification. All assessment will be carried out at the school so you need 
to construct a simulated environment for assessment purposes. What questions can you ask employers 
to assist you to develop an environment that will meet AQTF requirements? Refer to the next page for 
the AQTF definition of a simulated environment. 

 

Questions: 

 

 

 

Impact on assessment tools and/or processes: 
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A simulated work environment
3
 

The requirement for a unit of competency to be assessed in a simulated workplace environment may be 
identified either within the unit of competency itself or within the relevant Training Package Assessment 
Guidelines. 

A simulated workplace may be required for the following reasons: 

 The learner may not have access to a workplace. 

 The available workplace may not use the relevant skill, equipment or process. 

 Conducting assessments may be disruptive or interfere with work requirements, e.g. there may 
be ethical, privacy or confidentiality issues to consider. 

 It may not be appropriate to apply the skills in the workplace due to potential risks such as 
health and safety or equipment being damaged. 

For the purposes of assessment, a simulated workplace may be described as one in which all of the 
required skills are performed with respect to the provision of paid services to an employer or the public 
can be demonstrated as though the business was actually operating. 

In order to be valid and reliable, the simulation must closely resemble what occurs in a real work 
environment. 

The simulated workplace should involve a range of activities that reflect real work experience. The 
simulated workplace should allow the performance of all of the required skills and demonstration of the 
required knowledge. 

It is critical that when a simulated workplace is being set up, the assessor is thoroughly familiar with the 
competency standard/s as well as experienced in the current circumstances and environment of the 
workplace. 

In deciding whether a simulation or an assessment environment has been adequately set up, the 
following should be considered. 

Are there opportunities to: 

 Test the full range of equipment 

 Use up-to-date equipment and software 

 Reflect times and deadlines 

 Show the complexity of dealing with multiple tasks 

 Involve prioritising among competing tasks 

 Deal with customers, including difficult ones 

 Work with others in a team 

 Communicate with diverse groups 

 Find, discuss and test solutions to problems 

 Explore health and safety issues 

 Answer practically oriented, applied knowledge questions 

 Show the level of written and verbal expression sufficient for, but not exceeding, the work 
requirements. 

                                                             

3 DEEWR (2010) AQTF Users’ Guide to the essential conditions and standards for continuing registration 
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APPENDIX 5: EVALUATION FORM 

 

Background Information 

1. Which of the following best captures your role:

 VET in School Teacher 

 Regional VET in School 
Coordinator/consultant 

 School based AQTF compliance officer 

 Government/Department 
representative 

 Liaison officer (auspice RTO) 

 Other, please indicate 
_______________________ 

 

2.  Which educational sector are you associated with:

 Government school 

 Catholic school 

 Independent school 

 A combination of the above 

 Other (please specify)  

 

3. Please tick the workshop you have attended

 Sunshine, Melbourne 

 Dandenong, Melbourne 

 Ballarat, VIC 

 Sydney, NSW 

 Wagga, Wagga NSW 

 Canberra, ACT 

 Adelaide, SA 

 Perth workshop 1, WA 

 Perth workshop 2, WA 

 Hobart, TAS 

 Darwin, NT
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Workshop Feedback 
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9. The Information Session was relevant to my needs.  0 0 0 0 

10. The NQC documents available on the web are useful resource materials.  0 0 0 0 

11. I would recommend attending similar sessions to my colleagues.  0 0 0 0 

12. The presentation was well organised.  0 0 0 0 

13. I had an opportunity to raise issues and questions.  0 0 0 0 

14. I learnt new skills and knowledge. 0 0 0 0 

15. I plan to implement aspects of the workshop when required. 0 0 0 0 

16. This session met my expectations. 0 0 0 0 

 

GENERAL COMMENTS 
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APPENDIX 6: ORGANISATION’S ATTENDANCE LIST 

Victoria (number of participants (n) =91) 

Dandenong (n=44) 

Adass Israel School 
Aquinas College 
Box Hill SSC 
Carrum Downs Secondary College 
Caulfield Grammar 
Dromana Secondary College 
Hallam Senior College 
Holmesglen Institute of TAFE 
John Paul College 
Keysborough Secondary College 
Koo Wee Rup Secondary College 
Lyndale SC 
Mater Christi College 
Mazenod College 
Mornington Secondary College 
NCEE Gotafe 
Sandringham College 
Sarah Darmanin 
Scoresby Secondary College 
Sports Education and Development 
Australia 
St Johns College Dandenong 
St. John's Regional Catholic College 
St. Joseps College 
Victorian College of the Arts Secondary 
School 
Whitefriars College 
Xavier College 
Youth Connect 

Sunshine (n=23) 

Ausdance Victoria RTO 
Beth Rivkah Ladies College 
Echuca College 
Echuca College - EDVET 
EDVET 
Gladstone Park Secondary College 
Independent Schools Victoria 
Kangan Institute of TAFE 
Manor Lakes College 
Point Cook Senior College 
Sacred Heart College 
Staughton College 
Sunraysia Institute of TAFE 
VCA Secondary College 
Victoria University 

 

Ballarat (n=24) 

Ballarat Secondary College 
Castlemaine Secondary College 
Colac Secondary College 
College of Sound & Music Production 
Daylesford Neighbourhood Centre 
East Loddon P-12 
Glevale Education 
Gordon Institute of TAFE 
Grampians Region 
Loddon Mallee Regional Office 
Loreto College 
Sebastopol College 
St. Brigids Catholic Secondary College 
St. Patricks College 
Staughton College 
William Angliss Institute 

 

New South Wales (n=55) 

Sydney (n=43) 

Australian Independent Schools - NSW 
Avondale School 
Blakehurst High School 
Catholic Education Commission NSW 
Catholic Education Diocese of Parramatta 
Catholic Education Office Sydney 
Catholic Schools Office Broken Bay 
CEO Wollongong 
Catholic Schools Office -  Armidale 
Diocese Maitland Newcastle Catholic Schools Office 
Emmaus Catholic College 
Engadine High School 
Georges River College - Oatley Campus 
Hunter Central Coast Region DET 
JJ Cahill High 
Kingsgrove High School 
New England Region DET 
Northern Sydney Region DET 
Oxley High School 
Patrician Brothers College 
Peel High School 
South Western Sydney Region DET 
Sydney Region DET 
The Hills Grammar School 
VET Teacher Training 
Vocational Education in Schools - DET 
Western NSW Region DET 
Western Sydney Region DET 

WAGGA WAGGA (n=12) 

Catholic Schools Office – Wagga Wagga 
NSW Department of Education and Training (Regional 
Coordinators) 
NSW TAFE Orange 
NSW TAFE Riverina 
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Tasmania (n=18) 

Elizabeth College 
Hobart College 
Rosny College 
Tasmanian Department of Education 
Tasmanian Polytechnic 
Tasmanian Secondary Colleges 

 

 

Australian Capital Territory (n=16) 

ACT Board of Senior Secondary Studies 
Brindabella Christian College 
Catholic Education Office 
Erindale College 
Gungahlin College 
Lake Ginninderra College 
Merici College 
St Clare's College 
St Francis Xavier 
St Mary MacKillop College 

 

Western Australia (n=35) 

(two Perth metropolitan workshops) (n= 20 + 15 = 35) 

Australian Independent Schools - WA Secretariat 
Australian Islamic College - Kewdale 
Bunbury Catholic College 
Catholic Education Office 
Girawheen Senior High School 
Guidlford Grammar School 
Halls Head Community College Education Support Centre 
Mercedes College 
Mirrabooka SHS Education Support Centre 
Mount Lawley Senior High School 
Newman Senior High School 
Pinjarra Senior High School 
Rockingham Senior High School 
Safety Bay Senior High School 
Shenton College 
South Fremantle Senior High School 
St Stephen's School (Carramar Campus) 
St Stephen's School (Duncraig Campus) 
Swan Christian College 
Thornlie Senior High School 
Tranby College 
WA Department of Education 

 

South Australia (n=40) 

Australian Independent Schools South Australia 
Australian Nursing Professionals 
Catholic Education Centre 
Centacare 
Charles Campbell Secondary College 
Department of Education and Children's Services (DECS) 
DFEEST/QTEP 
Enhanced Training Services 
Glenunga International High School 
Golden Grove High School 
Hamilton Secondary College 
International Wingchan Academy 
Marden Senior College 
Marryatville High School 
National Centre for Vocational Education Research (NCVER) 
Para West Adult Campus 
Pedare Christian College 
Portside Christian College 
Prince Alfred College 
Reynella East College 
South Australian Certificate of Education (SACE) Board 
Southern Cross Education Institute 
St. George College 
TAFE SA 
Thebarton Senior College 
Transport Training Solutions 
Tyndale Christian School 
Youth Education Centre 

Darwin (n=24)  

Advanced Training International 
Bachelor Institute (Alice Springs) 
Catholic Education Office 
Department of Education and Training 
Groote Eylandt College 
Kormilda College 
NQC/NVEAC 
Northern Territory Christian Schools Association 
Northern Territory Open Education Centre 
St John’s College 
Taminmin College 
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APPENDIX 7: CORRESPONDENCE FROM THE QSA 

 

From: Ian Fyfe [mailto:Ian.Fyfe@qsa.qld.edu.au]  
Sent: Wednesday, 15 December 2010 9:11 AM 
To: Gay Gallagher (Gay.Gallagher@TVETAUSTRALIA.COM.AU) 
Cc: Shelley Gillis 
Subject: Proposed NQC workshops in Queensland 

 

Dear Shelley, 

 

Thanks for the emails about the proposed NQC workshops. It was also good to talk with you. 

QSA has a delegation from the State Training Authority to register and audit Queensland schools as RTOs. Currently, 374 schools 
are RTOs, with about 200 of them in S.E. Queensland. 

Apart from registering and auditing school RTOs, QSA also conducts workshops focussing on assessment in specific industry areas. 
These workshops also focus on moderation and industry validation. They are conducted across QSA’s 13 Queensland districts. A 
series of workshops attracts 250-400 teachers. As a result, we feel we already convey the messages in your publications to 
teachers. 

Other issues are 

 Tight time lines. I am on leave 20 December – 18 January. Queensland schools resume on 24 January.  

 Costs of venue hire. QSA would prefer not to incur the costs.  

 Turning away teachers/ not offering the workshop in all districts will cause us grief  

Nevertheless, if the two workshops have to go ahead, we can organise venues and registration of participants. If you do, we’d  like 
to meet with you beforehand to talk about your presentation, to make sure that no conflicting messages are sent to schools.  

Please don’t hesitate to contact me if you want to discuss the matter further.  

You may also be interested in the materials we have developed for use by schools. They can be found at 
www.qsa.qld.edu.au/1416.html. 

Regards, 

Ian 

Ian Fyfe 
Assistant Director, VET Branch 
Queensland Studies Authority 

154 Melbourne Street, South Brisbane QLD 4101 
PO Box 307, Spring Hill QLD 4004 
T +61 7 3864 0354    F +61 7 3221 2553 
E ian.fyfe@qsa.qld.edu.au    W www.qsa.qld.edu.au 

 

 

http://www.qsa.qld.edu.au/1416.html
mailto:ian.fyfe@qsa.qld.edu.au
http://www.qsa.qld.edu.au/
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APPENDIX 8: SAMPLE ASSESSMENT TOOL 

 

 

 

 

 

Sample Assessment Tool 

 

(To be used for teaching purposes only) 

 

Hospitality Industry National Competency Standards 

 

 

 

THHCOR01B Work With Colleagues and Customers 
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INSTRUCTIONS TO ASSESSOR 

THHCOR01B Work with Colleagues and Customers 

This assessment tool needs to be read in conjunction with the: 

 Assessment Guidelines in the Hospitality Training Package 

 Unit of competency THHCOR01B Work with Colleagues and Customers, the Elements and Performance Criteria 
must be read in conjunction with the Range of Variables and the Evidence Guide. 

As this a core and generic unit it is recommended that this unit be assessed in conjunction with other units within 
the Training Package.  The evidence collection for this unit can be collected in conjunction with other units of 
competency assessments.  This unit has close links with the units of competency THHCOR02B Work in a Socially 
Diverse Environment, THHGCS02B Promote products and services to customers and THHGCS03B Deal with conflict. 

 

UNIT DESCRIPTOR 

This generic and core unit of competency deals with the interpersonal, communication and customer service skills 
required by people working in the tourism and hospitality industries.   

 

CONTEXT 

The target group is senior secondary school students undertaking VET in School hospitality studies as part of their 
Senior Certificate of Education.  The competency requires the student to be able to communicate effectively within 
the workplace with customers and colleagues, provide assistance to internal and external customers, maintain 
personal presentation standards and work within teams.  The student should be able to demonstrate evidence 
within the boundaries of their workplace context.  Evidence can be collected and assessment conducted on and/or 
off-the-job.   

 

Demonstration of competency may follow training or may be demonstrated as Recognition of Prior Learning.   

 

APPROPRIATE ASSESSMENT METHODS 

Appropriate assessment methods could include: 

 Workplace supervisor’s report 

 Observation 
 Oral or written questioning 

 Case studies 

 Role plays 

 Log book 

 

SELECTED ASSESSMENT METHODS 

The assessment methods chosen are: 

 Supervisor’s report  
 Observation 

 Oral questioning 
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INSTRUCTIONS TO ASSESSOR 

 

EVIDENCE REQUIRED 

To promote consistency, evidence of the underpinning knowledge (as outlined in the Evidence Guide) as well as the 
processes (as outlined in the Performance Criteria) should be collected over a period of time.   

To confirm transferability over a range of contexts, it may be possible to gain sufficient evidence from the student’s 
ability to deal with contingency issues and to adapt to the changing needs of customers and work teams.  Additional 
evidence could be collected through oral or written questioning if a range of contexts cannot be observed and 
reported upon. 

Care must be taken when assessing one person’s role within a team.  The competence of the student does not 
necessarily depend on the success of the work team.  The student’s roles, functions and responsibilities in the team 
must be clearly established and evidence provided.   

 

MAKING A JUDGEMENT  

Evaluate the evidence collected from each of the tools against the following profiles to make an overall judgement 
of the student’s competence.  The profiles describe the typical performance of ‘competent’ and ‘not yet competent’ 
students against the Unit THHCOR01B Work with Colleagues and Customers.   These profiles should not be treated 
as a compulsory, or an exhaustive, or even an exclusive list of what student must demonstrate.  They simply provide 
the assessor with an overall perspective, which can be used to make an holistic judgement. 

 

COMPETENT 

Appropriate communication and interpersonal skills are adapted to meet the range of workplace needs (i.e. with 
colleagues, customers and work teams).  Identifies the range of needs of customers and adapts own interpersonal 
skills to ensure that all reasonable needs are met.  Customer dissatisfaction is promptly identified and a range of 
actions are identified.  Appropriate action is taken.  Customer complaints are dealt with promptly, politely and 
according to workplace procedures.  Participates within work teams, and the student takes an active role in jointly 
identifying team goals, prioritising goals and individual tasks, and renegotiating tasks according to 
changing/reviewed workplace goals.  Needs and differences of the individuals within the work team are 
accommodated.  Personal presentation standards meet the requirements of the enterprise and industry standards 
given a range of considerations. 

 

Not Yet Competent 

Communication and interpersonal skills meet a limited range of the workplace needs of colleagues.  Needs help to 
identify the needs or concerns of customers.  Needs assistance to deal with customer complaints in accordance with 
workplace procedures.  Under direction, can work within identified job tasks of the workteam(s).  Has difficulties 
dealing with unfamiliar customer needs such as cultural and special needs.   
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INSTRUCTIONS TO ASSESSOR 

 

SUPERVISORS REPORTS 

THHCOR01B Work With Colleagues and Customers 

Supervisors’ reports should be used to confirm the underpinning knowledge and processes demonstrated over 
time.  Suitable people would include immediate managers/supervisors of the student, such as chefs, office 
administrator, house keeper.   

 

Information to the student 

Prior to the assessment event the student must be provided with: 

 A copy of the competency 

 A copy of the profiles 

They must also be informed that the supervisor’s report is a chosen assessment method.  If the student has multiple 
supervisors then they may nominate their preferred person.   

 

Materials required 

A copy of the unit of competency is required for the supervisor(s) and the profiles of ‘competent’ and ‘not yet 
competent’. 

 

Administration procedures 

Assessors need to provide the supervisor with the full unit of competency and explain or clarify any 
concerns/questions of the supervisor.  Ensure that the supervisor clearly understands what is required of them.  
Written or verbal confirmation may be obtained.  If verbal confirmation is obtained then the assessor must 
document the interview and sign and date the document.  Assessors may assist the supervisor to write the 
document. 

 

Scoring procedures 

A single report is required.  Responses must clearly and positively report on all Elements of the unit of competency.  
If the student has multiple supervisors who are reporting on their work performance, ensure that all Elements of 
competency are covered at least once. 
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ORAL QUESTIONING 

Use oral questioning for the purposes of clarification of underpinning knowledge and contingency management 
(e.g. adapting interpersonal skills according to the varying needs of customers).  See Attachment I for the range of 
questions. 

 

INFORMATION TO THE STUDENT 

The student may be provided with the range of questions prior to the assessment period.   

 

MATERIALS REQUIRED 

The student may require a copy of the questions.  To record the student's verbal responses a tape recorder or note 
paper may be used by the assessor.  The student may prefer to write their responses.  Whichever method is used, 
evidence of the student's responses should be recorded. 

 

ADMINISTRATION PROCEDURES 

Questions may be asked before, during or after the observation of the student.  Check with the student for their 
preferred timing of the questions. 

 

SCORING PROCEDURES 

Not all questions need to be asked as they are purely an indication of what may be asked, however assessors need 
to ask at least one question per Element of competency.  Assessors may assist the student to understand the 
questions.  The student needs to be able to respond within two attempts.  All questions asked should be answered 
within the boundaries of the acceptable responses.  Responses may be limited by the constraints of the student’s 
workplace but should fall within the Range of Variables as identified in the unit of competency. 



 

Final Report – VET in Schools – strengthening delivery and assessment outcomes 41 

 

OBSERVATION 

Confirmation of a supervisor’s report can be collected by observing the student undertaking job tasks either in the 
workplace or in simulated situation(s).   

 

INFORMATION TO THE STUDENT 

The student must be provided with the checklist prior to the assessment period.   

 

MATERIALS REQUIRED  

The checklist (see Attachment II) should be used to record observations. 

 

ADMINISTRATION PROCEDURES 

The student can provide evidence from both on and off-the-job contexts, although only one is necessary.  The 
assessor may nominate a workplace observer, but this cannot be the same person that supplies the ‘supervisor’s 
report’.  This workplace observer must understand the requirements of the unit of competency and be competent 
in it.  Caution should be taken here as the final decision must be made by the assessor and the decision is then 
based heavily on supplementary evidence. 

Ensure that the time and date of the visit to the student’s workplace is confirmed and agreed to by both the student 
and the workplace manager.  Inform both the student and manager of your presence on the worksite as soon as 
possible.  Avoid hindering the activities of the workplace. 

If the student cannot provide a workplace observation then suitable examples of school based activities (such as 
participation in clubs, working parties, committees) may be used which require the student to maintain personal 
presentation standards, work within a team, communicate effectively, adapt communication skills, deal with 
conflict and provide feedback.  Dealings with internal and external customers and personal presentation standards 
may be obtained from limited work placement within the school environment. 

 

SCORING RULES 

The observation(s) should provide information regarding at least three to five customers and at least one work 
team.  All items on the checklist need to be marked/ticked as ‘Yes’ for either on or off-the-job contexts.  The 
checklist must be signed and dated by the assessor and the comments section should indicate and describe the 
number of instances and the length of the observation(s). 
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 ATTACHMENT I 

THHCOR01B Work With Colleagues and Customers 

 

Oral Questions Acceptable responses 

Communicate in the workplace 

How do you vary your communication and 
interpersonal skills to deal with people with special 
needs or with cultural differences?  
 

Check the student can distinguish between appropriate behaviours for 
communicating with people with different needs.   

What listening and questioning techniques do you 
use to ensure that you can meet the needs of 
customers and colleagues?  

Check for knowledge and examples/case studies of the student using a 
variety of listening and questioning techniques.   

What strategies do you use to deal with conflict 
with your work colleagues? 

Check for knowledge of communication strategies that may be 
employed to deal with potential and existing conflict.   

Provide service and assistance to internal and external customers  

How do you identify the needs and expectations of 
customers?  

Check for the student’s ability to identify needs (by such methods as 
verbal cueing and body language) and that the appropriate service or 
product is provided.   

What are the enterprise’s procedures for dealing 
with customer complaints? Give an example of 
where you have dealt with a customer complaint.   

The student needs to know the current procedure and had a role in 
resolving a complaint.   

Maintain personal presentation standards 

What are the personal presentation standards of 
your workplace?  

Check for awareness of the enterprise requirements regarding 
personal presentation standards.   

What are some of the health and safety issues 
which affect the presentation requirements?  

Check for knowledge of OH&S issues that affect presentation 
standards. 
 

Work in a team 

Who is part of your work team(s)? What role do 
you take within this team?  

Ensure the student can identify their work team and explain each 
person’s role within that team. 

How are the workteam’s goals and job tasks 
identified and prioritised?  

Look for a team process of identification and prioritisation.   

How are the goals and job tasks negotiated and 
redefined? 

Ensure that the student participated in the renegotiation of the goals 
and job tasks.   

What assistance do you give other members 
within the team? 
 

Ensure that the candidate provides support and advice to their team 
members. 
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ATTACHMENT II 

 

THHCOR01B Work With Colleagues and Customers 

 

Observation Checklist 

Purpose of the observation(s): The purpose of the observation(s) is to confirm that the student can meet 

all Elements of the unit of competency.   

 

Student Name: 

 

Site information 

 

 

 

 

Communication skills 

On-the-job Off-the-job 

Yes No Yes No 

Communicates in an open, professional and 
friendly manner 
 

    

Speaks clearly, audibly and at an appropriate 
pace and volume 
 

    

Uses slang and colloquialisms appropriately  
 

    

Displays appropriate body language 
 

    

Listens actively, and observes non verbal cues 
 

    

Asks questions to clarify needs 
 

    

Anticipates and identifies conflict 
 

    

Seeks and takes action to resolve conflict 
 

    

Obtains appropriate assistance when required 
 

    

Remains well mannered and professional at all 
times 
 

    

Shows empathy and understanding where 
cultural and social differences exist 
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Provide service and assistance to internal and 
external customers 

On-the-job Off-the-job 

Yes No Yes No 

Greets all customers in a polite and friendly 
manner according to enterprise standards 
 

    

Anticipates customers needs  
 

    

Clarifies customers needs and expectations 
 

    

Ensures customers needs and reasonable 
requests are met 
 

    

Offers assistance and information as required 
 

    

Recognises customer dissatisfaction promptly 
 

    

Listens to and acknowledges customer 
complaints 
 

    

Establishes the nature of the complaint 
 

    

Obtains assistance when required  
 

    

Advises the customer on the course of action to 
be taken to resolve the complaint 
 

    

Checks for customer acceptance of the solution 
 

    

Takes appropriate action to resolve the 
complaint according to enterprise standards 
 

    

Maintains a friendly, polite and positive manner 
throughout 
 

    

Refers the complaint to the appropriate person 
for follow up 
 

    

Completes documentation if required 
 

    

Personal presentation standards 
 

    

Ensures dress is appropriate and meets the 
enterprise's standards 
 

    

Maintains high level of personal hygiene and 
grooming 
 

    

Maintains good posture 
 

    

Displays confidence and control 
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Work in a team  

On-the-job Off-the-job 

Yes No Yes No 

Cooperates with others 
 

    

Listens and shows respect for the views of 
others 
 

    

Identifies and commits to work team goals 
 

    

Prioritises own tasks 
 

    

Completes own tasks within the designated time 
frames 
 

    

Asks for assistance to meet work goals when 
required 
 

    

Offers assistance to others to meet work team 
goals 
 

    

Negotiates changes in own tasks to meet 
reviewed work team goals 
 

    

Acknowledges and when appropriate acts upon 
feedback from other team members 
 

    

 
Comments 
 
 
 
 
 
 
 

    

Assessor 
 

 
Date:      /       /       
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ASSESSMENT PRINCIPLES AND RULES OF EVIDENCE 

Valid - The tasks and procedures have been designed to collect multiple sources of evidence directly related to the 
content of the unit of competency, as specified in the Performance Criteria and Evidence Guide.  The tasks have 
been designed to gather evidence across time, in real and/or simulated workplace environments.  This helps to 
achieve industry acceptance of the outcomes.  The tasks and procedures were validated by training personnel as 
practical, realistic and consistent with the requirements and activities of those working in the hospitality and 
tourism industry. 

Reliable - Assessors conducting assessments against this unit of competency must meet the requirements of the 
Hospitality Training Package.  Furthermore, to help achieve consistency, assessors should be familiar with the 
requirements of the Assessment Guidelines within the Training Package and of the relevant Board of Studies 
requirements.  In addition, other assessors (either within the partnership arrangement of the RTO or the workplace 
supervisor) should verify the assessment process and decisions. 

Flexible - There is no single approach to this assessment.  Opportunities have been created for students to select a 
preferred supervisor to act as an observer.  There is provision for more than one supervisor report.  Evidence 
gathered from observations can be video taped, either on-the-job and/or off-the-job. 

Fair - Students are able to negotiate a number of aspects of the assessment, such as choosing their workplace 
observer and providing written or oral responses to the questions.  Students are fully informed of their assessment 
requirements (i.e. they are provided with a copy of the unit of competency as well as the profiles of ‘Competent’ 
and ‘Not Yet Competent’) and rights (e.g. appeals) of the prior to the assessment.  They must be informed of their 
rights and responsibilities and the appeals process (within the assessment system). 

Sufficient - For each Element of the unit of competency, evidence collected from one method can be confirmed by 
checking evidence from another method.  Various forms of evidence are collected over a number of occasions. 

Current - Recent evidence is collected and relates to the current endorsed industry standards. 

Authentic - Observation and oral questioning authenticate information gained from the workplace supervisor. 
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Appendix 9  

Powerpoint Slides

Quality of assessment Setting the Scene

VET in Schools – Strengthening  Concerns about the quality of assessments and 

delivery and assessment standards across the VET VET in Schools:outcomes comparability of 
sector (including VETiS)

Strengtheningg g delivery assessment 
out

y and 
comes

 OECD (2008) Reviews of VET (Australia)
 NQC (2008) Industry Expectations of VET
 Skills Australia (2010) Creating a future direction 

Shelley Gillis, Victoria University for VET
Andrea Bateman, Bateman & Giles Pty Ltd  Service Skills SA (2010) VETiS Project
Chloe Dyson, Dyson & Associates Pty Ltd.

Service Skills SA VETiS Report Service Skills SA

Methodology

 Consultation with VETiS providers and employers 
across Australia

 Aim to examine how to maximise career pathways  Aim to examine how to maximise career pathways  
and employment options from VETiS programs

Findings
 Concern about quality of VETiS delivery and 

employment outcomes

 Highlighted inconsistencies and lack of agreed 
standards within and between jurisdictions across 
Australia

Our Consultations Consultations

CONSULTATIONS Curriculum based
 ACCI, AMWU, AIG, DEEWR, STA, ISC  At the national level, greater consultation and liaison is required between 

ACARA and ISCs when developing VET-based curriculum to ensure industry 
standards are met (DEEWR).FINDINGS

Assessment Related  VETiS should not be seen as mechanism to simply engage at risk students of 
dropping out, thd i  t  otherwiise TA   sttand d   f ll (S ) 

 To help teachers understand that assessment in VET is different from dards may fall (STA)  

school-based assessment (ACCI)  Industry Engagement
 Although some teachers will be experienced with validating school-based Assessments should be against industry standards, not curriculum or 

assessments, this is different to validating assessments against industry academic standards (AMWU). 
standards (ACCI)

 Students should be assessed against a range of conditions, not just those 
 Greater engagement of industry in validation of assessmentsrequired by the local work placement (AMWU).  
 Distinction between industry and employer – note local employer/supervisor Schools need to be mindful to look outside the classroom, even if they 

is not representative of industry (AMWU)cannot enter the workplace, to try their best to replicate the conditions 
and context of the workplace as much as possible (AIG). 
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Powerpoint Slides

Consultations Today’s workshop

Comparability of Standards
 Anecdotal evidence suggests that employers consider VETiS qualifications  Assessment – an Overview

to not have the same parity of esteem as those delivered elsewhere  –
hence there is a lack of confidence in the school-based assessments  Developing Assessment Tools
(DEEWR, STA)

P t i
 Assessment Quality Management Framework

Partnering
 Encourage schools to partner with other organisations (eg business  Changes in Training Packages

enterprises and/or other RTOs (eg TAFEs) to help ensure 
 appropriate access to staff
 conditions for assessment are satisfied (eg in terms of access to 

equipment and facilities) and staff  (STA)

What is assessment?
Key StagesKey Stages

 identify and describe the purposes for the assessment
 Purposeful process of systematically gathering, 

interpreting, recording and communicating to  identify the assessment information that can be used as evidence of 

stakeholders, information on student performance.  competence/learning

 identify a range of possible methods that might be used to collect 
assessment information

 define the contexts for interpreting assessment information in 
ways that are meaningful for both assessor and candidate

 determine the decision making rules

 define procedures for coding and recording assessment information

 identify stakeholders in the assessment and define their reporting
needs.

Assessment Purposes
Assessment Purposes

 Evaluative  Assessment for learning occurs when teachers use inferences 
 designed to provide information to evaluate institutions about student progress to inform their teaching (formative)

and curriculum/standards – primary purpose is 
accountability

 Assessment as learning occurs when students reflect on and Diagnostic
monitor their progress to inform th i th  thei e i  i f r f t lit   t  futur  learni  l   Produce information about the candidate’s learning ing goals 
(formative)

 Formative
 Produce evidence concerning how and where 

improvements in learning and competency acquisition  Assessment of learning occurs when teachers use evidence of 
are required student learning to make judgements on student achievement 

 Summative against goals and standards (summative)
 Used to certify or recognise candidate achievement or 

potential  http://www.education.vic.gov.au/studentlearning/assessment/preptoyear10/default.htm
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Gathering purposeful evidence Gathering Evidence

 Competency assessment  Performance based
 Greater importance on the application of knowledge  requires candidate to actively generate or create a 

and skills in practical situations response/product that demonstrates their 

Curriculum based assessment knowledge or skills (portfolio, simulations, role 
 T den s to place gr t  h is  

plays, practical demonstrations, workplace 
T d  t  l  eater emphasi  on an i di individidual’l’s    obb iservations, open enddedd  questiions,  
knowledge and understanding peer/self/supervisor ratings, oral presentations etc)

 Objective Testing
 paper based testing, where the candidate selects a 

response from a range of alternatives established by 
Led to the emergence of a general rule in CBA –

the task developers (eg MCQ, T/F)
evidence should be the most direct and relevant to 
the performance being assessed

Objective Testing Objective Testing
 Perceived Advantages

 ease and cost efficiency of scoring
Perceived Disadvantages

 ease of assessing a group of candidates at one time  Lack face validity (Shannon 1991, Wiggins 
 appearance of objectivity - hence thought to reduce 1991)

possible assessor bias  Limited to assessing knowledge and 
 standardised administration conditions that can be easily understanding (Wiggins 1991)

established and maintained
 Requires high level skills in item writing, test 

 allows multiple ways to assess underpinning knowledge 
and understanding construction and data analysis 

(Taylor, 1993, Linn, Baker & Dunbar 1991, Messick 1992,  ease of determining validity through statistical 
Anastasi 1988)procedures

 ease of determining estimates of reliability 

Performance tasks Performance Assessment

 Require candidates to perform a task, generate a response, or 
create a product to demonstrate their knowledge and skills. Perceived Advantages

 Greater face validity (due to ‘authentic’ nature of tasks)
 Involve direct observation of candidate’s behaviour and/or  Overcomes test wiseness

inspection of a product  inspection of a product. 
 Greater relevance and direct evidence of competence

 Can range from simple constructed responses (e.g., open ended  Greater flexibility to contextualise tasks
written and/or oral questions) to comprehensive demonstration 

 Increased fairness as tasks can be designed to cater for individual of collections of work over time (e.g., portfolio) 
needs

 Characterised by the need to make a judgement by the  Empowerment of candidate in the process
assessor/marker.  Opportunities for assessment of process, as well as product
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Judgement error Potential Sources of Error in the 
Assessment

 The halo effect
 Within candidate

 Assessor Bias and inconsistencies
 Within the assessment environment

 First imp ppression or primacyy error  Assessment procedures (in general) Assessment procedures (in general)
 Spill over effect  Format of tasks
 Same as me or different from me  MCQ

 Restricted Range  Essay

 Central tendency  Observations

Activity 1: Errors

 In groups, for each source of error, brainstorm as How do we make sense of assessment 
many potential factors that may impact on students’ 
performances. information?

Interpretation Frameworks
Criterion Referencing Criterion Referencing 

 Norm referenced
 Means of interpreting student performance by 

 Criterion referenced making comparisons directly against pre-
established criteria.

 Ipsative referenced  Underpins CBT

 Training Packages should form the benchmarks 
for assessment of students in VETiS programs
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Session 2: Developing Assessment Impact
Tools

Changes to definitions within the NQC publications
NQC Products  AQTF 2010 User Guide documentation; and the
• Guide for Developing Assessment Tools  Training Package Development Handbook
• Assessment Facts Sheets

• SimulSi lated Ad Assessment
• Making Assessment Decisions

Reliability
• Peer Assessment and Feedback Validity 

• Quality Assuring Assessment Tools Assessment tool
Validation 

• Assessor Guide: Validation and Moderation Moderation

http://www.nqc.tvetaustralia.com.au/nqc_publications

Essential Characteristics - Ideal Characteristics
Assessment Tool

 The context

An assessment tool includes the following components:  Competency mapping
 The information to be provided to the candidate The context and conditions for the assessment
 The evidence to be collected from the candidate

 The tasks to be administered to the candidate  Decision making rules

 An outline of the evidence to be gathered from the  Range and conditions An outline of the evidence to be gathered from the  Range and conditions

candidate  Materials/resources required
 Assessor intervention The evidence criteria used to judge the quality of 
 Reasonable adjustments

performance (i.e., the assessment decision making 
 Validity evidence

rules); as well as the  Reliability evidence 
 The administration, recording and reporting  Recording requirements

requirements.  Reporting Requirements

Competency Mapping Competency Mapping (detailed)

Workplace  Project: 14  tasks  to be  performed by the candidate  

cs
 

 The components of the Unit(s) of Competency that the 
 TAEASS401A it   si n   e  t  

o s l  r  nb k g  e e   i   

at

s e s e t c nt ey d c s aecf a s r   al n m a idi a o m  nr o u o t b r

tool should cover should be described. This could be as 

c g h i  sr p s oa r pe

l sr s oue

m
e l e dee to c

ch Pu

f o s a j e
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t
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l p mSp to A Ti Re ad fe Re

      . . . . .        

simple as a mapping exercise between the components 
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.
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.
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.

5
. 6. 7
.

8
.

9
.

1
0

1
1

1
2

1
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1
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Elements  

                           

within a task (eg each structured interview question) and  Determine                           

Assessme

components within a Unit or cluster of Units of 
nt 
Approach 

 Prepare                             

Competency. The mapping will help determine the the 
Assessme
nt Plan 

sufficiency of the evidence to be collected as well as the  Deve lop                  
Assessme

content validity. 
nt 
Instrumen
ts 

Required skills   

 Cognitive                        
Interperso
nal skills 

 Research                         
and 
evaluation 
skills

 Communi                      
cation 
skills 

 Interperso                          
nal skills 
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Competency mapping (moderate) Competency Mapping: 
Steps in the process

 Component of Unit(s) of Competency 
 Step 1:  Unpack the unit of competency to 

BSBITU201A Produce simple word processed documents   
 identify its critical components. 

 Methods Elements Required Skill and Evidence Guide
Knowledge 

1 Practical demonstration Elements 1.1 RS3, RK3  
 Step 2:  For e

k   
ach asse

b  
ssme

f
nt me

d b
thod, 
 h  

list the 
2 Third party report Elements 1 – 3 RS1-5, RK 1-4 CA1, CA2 tasks to be performed by the 
3 W orkplace documents Elements 1-3 especially RS1-5, RK 1-4 CA2 

1.1, 2, 3 
candidate.

 Step 3: For each assessment method, map 
the critical components of the unit 
to each assessment task.  

Refer to NQC Assessor Guide: Validation and Moderation

Level of specificity – Risk Decision Making Rules
Assessment

Risk can be determined by consideration of:
 The rules to be used to:

 Safety (eg potential danger to clients from an incorrect 
judgement)  Check the quality of the evidence (i.e. 

 Purpose and use of the outcomes (eg selection the rules of evidence)
purposes)

)

 Human capacity (eg level of expertise and experience Judge how well the candidate 
of the assessors) performed on the task according to 

 Contextual (eg changes in technology, workplace the standard expected
processes, legislation, licensing requirements and/or 
training packages)  Synthesise evidence from multiple 

sources to make an overall judgement

Reasonable Adjustments Validity Evidence

 Validity is concerned with the extent to which an 
 This section of the assessment tool should describe the assessment decision about a candidate, based on the 

guidelines for making reasonable adjustments to the performance by the candidate, is justified. Requires 
determining conditions that weaken the truthfulness of way in which evidence of performance is gathered 
the decision, exploring alternative explanations for without altering the expected performance standards 
good or poor performance, and feeding them back into (as outlined in the decision making rules). good or poor performance  and feeding them back into 
the assessment process to reduce errors when making 
inferences about competence 

 Evidence of validity (such as face, construct, predictive, 
concurrent, consequential and content) should be 
provided to support the use of the assessment 
evidence for the defined purpose and target group of 
the tool. 
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Reliability Evidence Examples

 Reliability is concerned with how much error is included in the evidence. 

 If using a performance based task that requires professional judgement of the Write   
assessor, evidence of reliability could include providing evidence of: 

Portfolio
 The level of agreement between two different assessors who have 

assessed the same evidence of performance for a particular candidate 
(i.e., inter rater reliability)

Interview
-  

Say
(i e  inter rater reliability). Ob ti 

 The level of agreement of the same assessor who has assessed the same Observation
evidence of performance of the candidate, but at a different time (i.e., Do
intra-rater reliability). ProductCreate

 For objective test items (e.g. multiple choice tests) than other forms of 
reliability should be considered such as the internal consistency of a test (i.e. 
internal reliability) as well as the equivalence of two alternative assessment 
tasks (i.e. parallel forms). 

Refer to NQC Implementation Guide: 
Validation and Moderation pages 9-23

Activity 2: Self Assessment Tool Review

 Has clear, documented evidence of the procedures for collecting, synthesising, 
 In groups of 3, review the assessment tool using the judging and recording outcomes (i.e., to help improve the consistency of 

self assessment checklist from the NQC (2009) assessments across assessors [inter-rater reliability]). 

Implementation Guide (Template A.1,  p. 45).  Has evidence of content validity (i.e., whether the assessment task(s) as a 
whole, represents the full range of knowledge and skills specified within the 
Unit(( )s) of comppetencyy.

 Identify any gaps in the tool?  Reflect work-based contexts, specific enterprise language and job-tasks and 
meets industry requirements (i.e., face validity).

 Adheres to the literacy and numeracy requirements of the Unit(s) of 
 Discuss the pros and cons of including such additional Competency (construct validity).

information within the tool?  Has been designed to assess a variety of evidence over time and contexts 
(predictive validity).

 Has been designed to minimise the influence of extraneous factors (i.e., 
factors that are not related to the unit of competency) on candidate 
performance (construct validity).

Tool Review Quality Checks

 Has clear decision making rules to ensure consistency of judgements across 
assessors (inter-rater reliability) as well as consistency of judgements within an 
assessor (intra-rater reliability).  Panel

 Has a clear instruction on how to synthesise multiple sources of evidence to 
make an overall judgement of performance (inter-rater reliability).  Pilot

 Has evidence that the principles of fairness and flexibility have been adhered  Has evidence that the principles of fairness and flexibility have been adhered 
to.  Trial

 Has been designed to produce sufficient, current and authentic evidence.

 Is appropriate in terms of the level of difficulty of the task(s) to be performed 
in relation to the skills and knowledge specified within the relevant unit(s) of 
Competency.

 Has outlined appropriate reasonable adjustments that could be made to the 
gathering of assessment evidence for specific individuals and/or groups.

 Has adhered to the relevant organisation assessment policy.
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Activity 3: Engaging Industry Session 3: Assessment Quality 
Management

 In your groups discuss what input employers (you might wish to NQC Products
specify a vocational area) could provide to develop valid 
assessment tools and processes. • Code of Professional Practice: Validation & 

Moderation
 For the following scenarios, note down 2/3 questions  ld you cou • Implementation Guide: Validati   F  th  f ll i  i  t  d  2/3 ti l t ti  G  V lid tion and M  ld I id d Mod tideration

ask employers and how the responses will inform the 
development or review of assessment tools and/or processes. • Assessment Facts Sheets

• Quality Assuring Assessment Tools
• Systematic Validation

Relevant NQC support materials: • Assessor Guide: Validation and Moderation•Industry Enterprise & RTO Partnership
•Assessment Fact Sheets: Assessor Partnerships

http://www.nqc.tvetaustralia.com.au/nqc_publications•Assessor Guide: Validation and Moderation

Session 3: Assessment Quality Assessment Quality Management
Management

 

Quality Assurance Quality Control Quality Review 
(Input approach) (Outcome approach) (Retrospective approach)                         

   

Quality Assurance
Examples include: Examples include: Examples Include: 
 Industry competency standards  Moderation in which adjustments to  Monitoring and auditing of registered 

as the benchmarks for assessor judgements are made to training organisations 
assessment overcome differences in the difficulty  

Quality Control
of the assessment tool and/or  Review and validation of assessment 

 National assessment principles severity of the judgement.  tools, processes and outcomes to 
identify future improvements. 

 Minimum qualifications for  
assessors (i.e., TAE40110)  Follow-up surveys with key 

Quality Review
stakeholders (e.g., student destination 

 Development of a Professional surveys, employer feedback on how Quality Review Code of P
p

ractice  well the assessment outcomes 
predicted workplace performance). 

 Standardisation of reporting 
formats  

 Assessment Guidelines and 
Policy Documents 

 Benchmark examples of varying 
levels of performances 

 Assessment tool banks 

 Common assessment tasks 

Refer to Handout  Exemplar assessment tools 

 Panelling, Piloting and/or Trialling 
of assessment tools. 

 Professional development 
programs/workshops for 
assessors 

 

Validation Outcomes of validation

 Validation is a quality review process. It involves checking that the Recommendations for future improvements
assessment tool produced valid, reliable, sufficient, current and authentic 
evidence to enable reasonable judgements to be made as to whether the  Context and conditions for the assessment
requirements of the relevant aspects of the Training Package or 

accredited course had been met. It includes reviewing and making Task/s to be administered to the candidates
recommend iat on  fd i s for f  i r   h  l   future imp ovements to t  Ad i i i  i i  he assessment tool,  Administration instructions
process and/or outcomes.  Criteria used for judging the quality of performance (e.g. the decision 

making rules, evidence requirements etc)
NQC Implementation Guide: Validation and Moderation 2009

 Guidelines for making reasonable adjustments to the way in which 
the evidence of  performance was gathered to ensure that the 
expected standard of performance  specified within the Unit(s) of 
Competency has not been altered

 Recording and reporting requirements. 
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Moderation Outcomes of moderation

 Recommendations for future improvement and  Moderation is the process of bringing assessment 
adjustments to assessor judgements (if required) andjudgements and standards into alignment. It is a process 

that ensures the same standards are applied to all  Recommendations for improvement to the assessment 
assessment results within the same Unit(s) of tools  assessment results within the same Unit(s) of tools  
Competency. It is an active process in the sense that  Adjusting the results of a specific cohort of candidates 
adjustments to assessor judgements are made to 

prior to the finalisation of results and
overcome differences in the difficulty of the tool and/or 
the severity of judgements.  Requesting copies of final candidate assessment results 

in accordance with recommended actions.
NQC Implementation Guide: Validation and Moderation 2009

Types of Approaches – Assessor 
Validation Versus Moderation

Partnerships

Features Validation Moderation 
 

   
Assessment Quality Quality Review  Quality Control 

Validation only 
Management Type 
  Informal, self-managed, collegial 
Primary Purpose Continuous improvement Bring judgements and standards 

into alignment. 
  Small group of assessors

Timing On-going, yet most powerful post Prior to the finalisation of 
assessment Candidate results   MM  lay involve:

Focus Assessment Tools; and Assessment tools; and  Sharing, discussing and/or reviewing one another’s tools and/or 
 Candidate Evidence (including Candidate Evidence, including 

assessor judgements) (desirable only) assessor judgements judgements
 (mandatory) 

Type of Approaches Assessor Partnerships   Benefit
 Consensus Meetings  Consensus Meetings 

External (validators or panels) External (moderators or panels) 
 Statistical  Low costs, personally empowering, non-threatening

 
Outcomes Recommendations for future Recommendations for future  Weakness

improvements improvements; and 
 Adjustments to assessor 

judgements (if required).  Potential to reinforce misconceptions and mistakes
 

 

Types of Approaches - Consensus Types of Approaches - External

 Types
 Typically involves reviewing their own & colleagues assessment tools and 

judgements as a group  Site Visit Versus

 Central Agency
 Can occur within and/or across organisations

 Strengths

 Strength Off  h i i  i i  f d Strength  dOffer authoritative interpretations of standards
 Professional development, networking, promotes collegiality and sharing

 Improve consistency of standards across locations by identifying local bias 
and/or misconceptions (if any)

 Weakness
 Educative Less quality control than external and statistical approaches as they can 

also be influenced by local values and expectations  Weakness
 Requires a culture of sharing

 Expensive

 Less control than statistical



10

Appendix 9  

Powerpoint Slides

External Representation Vs Types of Approaches - Statistical
External Validation

 Limited to moderationHaving an external member on the consensus validation panel is 
not an example of an ‘external validation’ approach  Yet to be pursued at the national level in VET

 External validation requires coordination by an external body to  Requires some form of common assessment task at the national level
review and monitor the assessment processes and outcomes at 

 Adjusts level and spread of RTO based assessments to match the level and the RTO. 
spread of the same candidates scores on a common assessme t tas

 The external body has overarching authority to make 
spread of the same candidates scores on a common assessment n taskk

 Maintains RTO-based rank ordering but brings the distribution of scores recommendations for changes to the tool for future use and is 
across groups of candidates into alignmentresponsible for monitoring whether such changes have been 

implemented.  Strength

 It is not a model commonly used in the Australian VET system in  Strongest form of quality control
which assessments are conducted for credentialing purposes.

 Weakness

 Lacks face validity, may have limited content validity

Session 4: Streamlining Training 
Activity 3: Assessment Quality Management

Packages

VET Products for 21st Century Streamlining Training Packages

 COAG policy direction 
Recommendations 16 and 17  “Reforming training 

products......to meet a more •Separate performance standards from guidance and supporting 

client driven system” information

 VET Products for the 21st Century - •Restructure and streamline T g raining Packa e contentVET Products for the 21 Century - g g

June 2009 • Simplify endorsed components by reducing specification and 
detail, put this into companion volumes Joint NQC/COAG report

Themes • Eliminate unnecessary and consolidate repetitive info
 • Divide info into componentsFlexibility
 Streamlining
 Competency and knowledge
 Foundation skills
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Streamlining Training Packages New design model
Training Package

simplified segmented

shortened

Key characteristics

New design model 
Companion Volume
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